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Review details 

A priority for the Department for Education is to improve the educational attainment and wellbeing of 
South Australia’s children and young people. 

The purpose of the External School Review is to support schools to raise achievement, sustain high 
performance and to provide quality assurance to build and sustain public confidence in government 
schools. 

The external school review framework underpinning the review identifies the key levers for school 
improvement and has been shaped and informed by research. 

The overarching review question is “how well does this school improve student achievement, growth, 
challenge, engagement and equity?” 

This report outlines aspects of the school’s performance verified through the review process according to 
the framework. It does not document every aspect of the school’s processes, programs and outcomes.   

We acknowledge the support and cooperation provided by the staff and school community. While, not all 
review processes, artefacts and comments are documented, they all have been considered and 
contributed to the development and directions of this report.  

This review was conducted by Tony Sullivan, Review Officer, Review, Improvement and Accountability 
directorate and Julie Murphy, Review Principal.  
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School context 

Tintinara Area School caters for children from Reception to year 12. It is located 188kms south-east of 
Adelaide and is part of the Coorong and Mallee Partnership. The current enrolment is 114 students across 
8 classes. The school is classified as Category 5 on the department’s Index of Educational Disadvantage. 
The school’s ICSEA score is 1001.  

The school population includes 3 (2.6%) Aboriginal students, 4 (3%) students in care, 8 (7%), students with 
disabilities, and 18 (20%) families eligible for School Card assistance.  Enrolment has been relatively stable 
over many years. The majority (90%) of students travel to school by bus. 

The school leadership team consists of a Principal in his third year of tenure at the school and two 
Assistant Principals in their first year as leaders. 

 

Lines of inquiry 

In considering the data summary in the school performance overview (Appendix 2) and the principal’s 
presentation, the review panel explored the following lines of inquiry to evaluate the school’s 
effectiveness towards raising student achievement and sustaining high performance.  

During the external review process, the panel focused on 3 key areas from the External School Review 
framework: 

Effective Leadership:  To what extent is a positive and focused approach to improvement and change 
evident? 

  To what extent is collective responsibility and collective action evident? 

Effective Teaching:  How effectively are teachers supporting students in their learning? 

 

To what extent is a positive and focused approach to improvement and change 
evident? 
The current leadership team at Tintinara Area School is clearly focused on the improvement of student 
learning through a whole-school approach. This team has only recently been reconfigured into its current 
structure involving 2 assistant principals working across the school from the beginning of 2018. It was 
evident during the review that the leadership team hold high expectations for the success of students at 
the school. Members of the leadership team support one another and are keen to support the change – 
described by one member as ‘refreshing’. 

The review panel heard corroborated accounts from staff that the culture within the school has not 
always been positive and supportive to aspects of change. This dimension was not evident during the 
period of review. In fact, the review panel verified supportive evidence that the school is very much 
focused on a change agenda that is reflective of current improvement practices that, if delivered with 
depth and coherency across the whole school, will impact further on student learning improvement. 

Although the leadership team is relatively new, it has embarked on an approach to school-wide 
improvement through working together across the school in a variety of team groupings. The notion of 
‘all staff’ contributing to the success of each and every student in a small school community is an 
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important characteristic to build amongst staff. It is the joint responsibility of all staff to deliver a 
comprehensive and connected curriculum with contemporary evidence-based practices based on 
Teaching for Effective Learning (TfEL). The leadership team view this as a vital part of their joint work at 
Tintinara Area School. 

Teaching staff and parents acknowledged the professional approach adopted by the current leadership 
team, as well as some changes in school personnel, which have had a positive effect on the school culture. 
Staff commented on the influence of ‘teaching credibility’ among members of the leadership team as 
being influential in leading change. One experienced teacher summed up by saying: “There has been a 
huge cultural shift and we are now in a place of affecting change”. A similar parent comment was: “The 
dynamics have shifted in recent times”. 

Staff performance in their respective roles occurs through meetings with line managers, regular 
observations in classrooms (leaders and peers) and written feedback to staff. Some staff reported 
receiving feedback on some specific strands and descriptors from the Australian Professional Standards 
for Teachers (AITSL). This was verified through documented evidence. The panel suggests that ‘next steps’ 
for each teacher are considered to further strengthen this professional feedback. 

To support the implementation of agreed practices linked to school priorities it will be advantageous for 
leaders and teachers to undertake structured observations and provide specific feedback on the agreed 
site-wide strategies. Staff confirmed that members of the leadership team go ‘in and out’ of classrooms 
regularly. This support and follow-up from leadership is seen as vital by members of the teaching staff. 
Being strategic and targeted about these observations will impact more on achieving coherent teaching 
practices within reading, maths and wellbeing across the school. This will help diminish some parent 
perception about the variation and quality of teaching practices, and communication to parents being 
dependant on ‘who the teacher is’.  

Staff expressed that despite a clearer direction, there is a need for greater transparency from the 
leadership team about the improvements being sought, and what this means for their teaching practice in 
the classroom. Staff are sure about school priorities, but want more definitive communication and 
translation of what this means for the pedagogical approaches to be applied consistently in classrooms 
across the school to ‘target what the school is going after’. Now that a positive approach to change is 
evident, it is vital for the leadership team to prominently articulate the improvement focus it wants to 
realise, and pursue this with strategic intent. One teacher advised the leadership team to: “Hold the 
course”. The current school improvement plan does not provide the clarity for teachers work in its 
current form, and will serve staff well to be sharper and more specific.  

For example, the school data indicates a need to ‘stretch and challenge’ students to reach and maintain 
higher bands results in reading and numeracy. The resulting action must be to strategically implement 
specific evidence-based teaching strategies to differentiate for these identified students across the school. 
The specificity of the approaches to be implemented needs to be clearly defined, communicated, co-
constructed and implemented with precision by all staff. This can be achieved through whole staff 
commitment to action, supporting each other throughout the process using the professional learning and 
performance development structures already in place. 

Direction 1 
Consolidate whole-school coherence in evidence-based pedagogical initiatives within reading, numeracy 
and wellbeing to improve learning achievement for all learners, particularly those who have the capacity 
to achieve in the higher bands. 
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How effectively are teachers supporting students in their learning? 
The principal has developed the school’s student data profile over time. In fact, the school has an 
abundance of learning data to support staff to undertake further analysis in planning, assessment, 
monitoring trends, goal-setting with students and reporting to parents. The review panel determined, 
through interview and documentation, that all staff were at a relatively early stage of analysing, tracking 
and reviewing data to make informed judgements at the school, class and individual levels. Staff will need 
to develop their data literacy through regular use, analysis and application. 

Some staff confirmed that they do consider their own class-based data in their capacity as teachers; for 
example, Oxford words, Westwood spelling, ‘quick think’ maths, Brunswick maths screener and using pre-
testing as a baseline. Other staff confirmed they use Running Records, PAT and NAPLAN data to support 
their understanding of student learning needs. Students interviewed confirmed they knew what level 
they had reached in reading and teachers indicate where students perform against the standards. 

A staff-accessible data wall is evident in the school. Some staff saw this as leader-driven rather than 
purposeful to their work. Data spreadsheets and maths tracking books are available for staff use but there 
needs to be more school standardisation in collecting and considering data over the course of a year. As 
stated above, staff data literacy can be supported through ongoing engagement and discussion about 
what they are ‘seeing’ across the various datasets. Some disciplined dialogue has occurred between 
leaders and individual staff, and this effective practice must continue. 

Students verified that teachers inform them about their learning progress, through assessing students, 
providing different entry levels in maths, using rubrics to guide secondary students about how they will 
be assessed, and using different groupings in reading (Daily 5 in the junior primary) and maths stations in 
the year 2/3 class. These are all effective teaching strategies for supporting students in their learning. 
Governing council valued the use of rubrics to support students to understand the requirements in 
subjects and topics in the secondary years.  

Students reported having good friendship groups at the school. They commented that students get good 
support due to the small nature of the school. One student commented: “If you have any problems with 
learning you get lots of help”. Governing council confirmed that teachers know their children well and are 
able to cater for their needs. Governing council would also welcome timely information from teachers 
and school, more time for interviews, and greater alignment between verbal and written reports. Parents 
appreciate the personal communications from teachers about their children when there are little 
successes, awards at assembly, and growth points. This is to be commended. 

Intervention occurs using a wave 1-3 model, with students requiring more intensive support (wave 3) 
receiving this through 2 reading intervention programs (MiniLit and MacQLit) external to the classroom. 
Parents verified that these interventions are valuable and don’t want them to stop. Running Records data 
is used by teachers to structure reading groups in the classroom as the predominant differentiation for 
wave 1 and 2 learners. 

As the school has an abundance of learning data, staff must become more strategic about which data to 
consider at various points of the improvement process. The review panel, in light of the emergent staff 
capacity to use and analyse data and other evidence, has established the direction below to maintain and 
build continuous school improvement. 

Direction 2 
Further establish the strategic use and analysis of learning data at the school, class and individual levels 
to inform planning, tracking, evaluating and reporting of school and student improvement. 
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To what extent is collective responsibility and collective action evident? 
Staff meeting structures shifted from an administrative focus to more professional learning and 
collaborative teamwork, in smaller hubs of teachers, both internal and external to the school. This change 
is seen as positive by the majority of staff. Staff teams (focus groups) take responsibility to lead the 
priorities of the school improvement plan with support from an allocated leadership team member. 

Reading is a major focus across the early years, with ‘Daily 5’ in operation and ‘Cafe 5’ in the year 5/6 
class. Guided reading, with more explicit teaching of reading, is an integral part of this class routine. A 
previous teacher was responsible for establishing this as an important approach to teaching reading, and 
it must be maintained to a high level of consistency. Some staff recognised a need to revisit training in 
implementing ‘Daily 5’ to maintain a level of integrity in improving reading through this design. Delivery 
of explicit teaching of reading into the early years of secondary schooling to complement the building of a 
whole-school agreement must be undertaken. PAT-R data will be important in this process, as will the 
structure to build student vocabulary, fluency and high level comprehension into the lower secondary 
program in 2019.  

Numeracy improvement is a relatively new focus in 2018. A consultant is supporting staff learning in this 
curriculum area. Some longer-term staff felt there was no whole-school commitment to this initially, but 
observed that this is slowly evolving. Staff commented on the need to balance the improvement work 
between making current initiatives work before embarking on new ones. Some staff members indicated 
that the ‘flow’ of staff learning and implementation of agreements through the meeting structures will 
assist in consolidating aspects of this developmental work, for example, in numeracy. This will involve 
some consideration of the meeting structure to connect the learning for staff, and allow teachers to co-
construct and implement the practices in a relatively seamless way. 

The wellbeing focus, as the 3rd component of the school improvement plan, did not present as a major 
area of change throughout the review process. When raised by staff, parents and students, the focus 
centred on consistency in application of current policy and procedures relating to the occasional instances 
of bullying behaviour and follow-up of such. Other aspects of a wellbeing approach cited by staff and 
students were disconnected as whole-school approaches. These included: Growth Mindsets (including 
stamina and learning pit); ‘red’ and ‘green’ roads used in MyTERN (a partnership initiative); working 
independently; 5-point scales and pastoral care. Using multiple measures of data, this aspect will need 
further refining by the wellbeing focus group to target specific strategies. 

The majority of staff are positive about the directions being taken to deliver improved teaching and 
learning across the school. Staff want clarity and communication about the strategies to implement, 
particularly for different levels of schooling. Some staff expect tighter timelines and regular follow-up to 
ensure that agreed strategies are implemented. Time for planning for priority groups, sub-school and the 
whole school, as well as to trial, reflect and refine the agreed strategies, is a must.  This is an important 
aspect of collective responsibility and accountability that staff regard as critical to effectively deliver the 
agreed improvement strategies as a team. 

Governing council members verified the principal has shared school learning data, engaged them in 
understanding the SIP and its key priorities, and provided regular updates on progress. Governing council 
confirmed that a culture of high expectations “starts from the top and filters down”, and noted that staff 
are very professional, engage in professional learning, and are “now more collegiate”. The governing 
council are confident that staff will ‘stretch’ student learning if needed, and commented on their need to 
bring student capabilities more to the fore through the wellbeing focus. 
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Students spoke of strategies that worked well for them, such as teachers asking harder questions and 
pushing students to do more, as well as using ideas from another topic/subject, checking-in regularly 
during lessons, in addition to teachers providing assessment rubrics linked to achievement standards and 
talking them through with the class for understanding.  

Listening and responding to student feedback about teaching strategies that ‘stretch’ their thinking will 
be a useful way to connect and build student influence into learning at Tintinara Area School. Few staff 
documented strategies used with classes to encourage greater student influence in their learning, such as 
students creating assessment rubrics with teachers, and building upon students’ interests and linking 
these to the curriculum through negotiation. Some members of the governing council mentioned their 
children ‘hover’ if the ‘next step’ of learning is not clear to them. 

Staff and parents are supportive of the directions established for the school. The leadership team has 
worked forthrightly to establish a culture where the ‘critical mass’ of staff is working to implement the 
changes expected. The leadership team and key staff must clearly define the actions to be implemented 
against each of the improvement priorities. Explicitness on how this translates into classroom/school 
practice is important for staff who must deliver the improvement initiatives with continued support. 

Direction 3 
Continue to build a culture of high expectation for learner achievement and wellbeing across the school 
through clearly defined whole-school strategies that are implemented coherently by all staff. 
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Outcomes of the External School Review 2018 

Tintinara Area School is establishing an improvement culture where staff are committed to improving 
learning outcomes for students. This has been an enduring focus over the past few years. The 
leadership team is united in its approach to school improvement and support each other and staff in 
their collective work. 

The principal will work with the education director to implement the following directions: 

1. Consolidate whole-school coherence in evidence-based pedagogical initiatives within reading, 
numeracy and wellbeing to improve learning achievement for all learners, particularly those 
who have the capacity to achieve in the higher bands. 

2. Further establish the strategic use and analysis of learning data at the school, class and 
individual levels to inform planning, tracking, evaluating and reporting of school and student 
improvement. 

3. Continue to build a culture of high expectation for learner achievement and wellbeing across 
the school through clearly defined whole-school strategies that are implemented coherently by 
all staff. 

Based on the school’s current performance, Tintinara Area School will be externally reviewed again in 
2021. 
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Appendix 1 

Attendance policy compliance 

Implementation of the Education Department student attendance policy was checked specifically against 
documented evidence. The school was found to be compliant with this policy.   
The school attendance rate for 2017 was 89.6%. 

Appendix 2 

School performance overview 

In the early years, reading progress is monitored against Running Records. In 2017, 50% of year 1, and 
27% of year 2 students demonstrated the expected achievement against the SEA.  Both results represent 
little or no change from the school’s historic baseline average.  

In 2017, the reading results, as measured by NAPLAN, indicate that 73% of year 3 students, 80% of year 5 
students, 100% of year 7 students, and 67% of year 9 students demonstrated the expected achievement 
under the SEA.  For year 3, this result represents little or no change, for year 7, an improvement and for 
years 5 and 9, a decline from the school’s historic baseline average. 

In 2017 year 3, 5, 7 and 9 NAPLAN Reading, the school is achieving within the results of similar groups of 
students across government schools.  

In 2017, 36% of year 3, 50% of year 5, 60% of year 7, and 17% of year 9 students achieved in the top two 
NAPLAN Reading bands. For year 3, this result represents a decline from the school’s historic baseline 
average. 

For those students who achieved in the top 2 NAPLAN proficiency bands in reading at year 3, 100% 
remained in the upper bands at year 5 in 2017, 50% remained in the upper bands at year 7 in 2017, and 
no student remained in the upper bands at year 9 in 2017.  

Numeracy 

In 2017, the numeracy results, as measured by NAPLAN, indicate that 64% of year 3 students, 60% of year 
5 students, 100% of year 7 students, and 83% of year 9 students demonstrated the expected achievement 
against the SEA. For years 3 and 5, this result represents a decline, for year 7, an improvement, and for 
year 9, this result represents little or no change from the school’s historic baseline average. 

In 2017 years 3, 5, 7 and 9 NAPLAN Numeracy, the school is achieving within the results of similar groups 
of students across government schools.  

In 2017, 27% of year 3, 20% of year 5, 80% of year 7, and 17% of year 9 students achieved in the top 2 
NAPLAN Numeracy bands. For year 3, this result represents little or no change from the school’s historic 
baseline average. 

For those students who achieved in the top two NAPLAN proficiency bands in numeracy, 50% of students 
from year 3 remained in the upper bands at Year 5 in 2017, 100% of students from year 3 remained in the 
upper bands at Year 7 in 2017, and 50% of students from year 9 students remained in the upper bands in 
2017. 
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SACE 

In terms of SACE completion in 2017, 100% of students enrolled in February and continuing to October, 
who had the potential to complete their SACE, did so successfully.  

One hundred percent of grades achieved in the 2017 SACE Stage 2 were C- or higher. This result 
represents an improvement from the school’s historic baseline average. 

In terms of the number of grades for attempted Stage 2 SACE subjects in 2017, 10% of results achieved an 
‘A’ Grade, and 55% of results achieved a ‘B’ Grade. This result represents little or no change from the 
school’s historic baseline average. 
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